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Abstract:

Academic writing is a fundamental skill for English as a Foreign Language (EFL) students because
success in higher education increasingly depends on the ability to communicate ideas clearly, coherently, and
accurately in written English. EFL students frequently encounter difficulties in organizing ideas, developing
arguments, maintaining coherence and cohesion, using appropriate academic vocabulary, applying
grammatical structures, paraphrasing sources, and maintaining an appropriate academic style. The emergence
of Artificial Intelligence (Al)-powered writing assistants has created new opportunities for supporting
academic writing development. Al writing tools can provide automated feedback on grammar, vocabulary,
sentence structure, organization, clarity, and style, while generative Al systems can assist learners in
brainstorming, outlining, revising, and evaluating written texts. This conceptual review examines the role of
Al writing assistants in developing academic writing skills among EFL students. It focuses on their
contribution to writing accuracy, organization, vocabulary development, revision, learner autonomy,
feedback, and writing confidence. The review also considers challenges such as overdependence on Al,
inappropriate or inaccurate suggestions, loss of authorial voice, academic integrity, plagiarism, privacy, and
reduced development of independent writing skills. The paper argues that Al writing assistants are most
beneficial when they function as scaffolding tools rather than substitutes for students' own thinking and
writing. A human-Al collaborative approach is proposed in which learners compose independently, use Al
for feedback and revision, critically evaluate suggestions, and produce a final text reflecting their own ideas
and academic voice. The review concludes that responsible integration of Al writing assistants can contribute
to more effective, reflective, and autonomous academic writing among EFL students.
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1. Introduction

Academic writing is one of the most demanding skills for EFL students in higher education. Students
are required to write essays, assignments, research reports, project documentation, reviews, presentations, and
dissertations using appropriate academic English. Effective academic writing requires not only grammatical
accuracy but also the ability to organize ideas, construct arguments, use evidence, maintain coherence, and
communicate information in an appropriate academic style.

Many EFL students experience difficulties in these areas. Common problems include grammatical
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repetition, inadequate transitions, and difficulties in paraphrasing and synthesizing information. Traditional
writing instruction generally depends on teacher explanations, writing practice, peer review, and written
corrective feedback. Although these approaches are valuable, teachers may have limited time to provide
detailed feedback on every draft.

Al writing assistants provide an additional source of support. They can identify possible errors,
suggest revisions, provide explanations, generate examples, and help learners examine different ways of
expressing their ideas. The purpose of this conceptual review is to examine how Al writing assistants can
contribute to the development of academic writing skills among EFL students while considering their
limitations and responsible use.

2. Al Writing Assistants in Academic Writing
Al writing assistants include grammar-checking applications, automated writing evaluation systems,
intelligent tutoring platforms, and generative Al tools.
Their functions may include:
e grammar correction;
e spelling and punctuation checking;
e vocabulary suggestions;
e sentence restructuring;
e coherence feedback;
e paraphrasing assistance;
e brainstorming;
e outlining;
e summarization;
e revision support.
Generative Al systems can also engage in interactive conversations about writing. Students can ask questions
such as:
“How can | improve the organization of this paragraph?”
or
“Does this sentence clearly express my argument?”’
Such interaction can encourage students to think about their writing processes.
3. Improving Grammatical Accuracy
Grammar is an important dimension of academic writing.
Al writing assistants can identify common grammatical problems involving:
e verb tense;
e subject-verb agreement;
e articles;
e prepositions;
e sentence structure;
e pronouns;
e punctuation.
Immediate feedback can help students identify errors during the drafting and revision process.
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identified as problematic and determine whether the suggested correction fits the intended meaning.
This process can transform automated correction into a learning opportunity.
4. Academic Vocabulary Development
Academic writing requires vocabulary that is precise, formal, and appropriate to the subject.
Al tools can suggest alternative vocabulary and explain differences between words.
For example, instead of repeatedly using “important,” students may explore contextually appropriate
alternatives such as:
e significant;

e essential;

e considerable;
e critical;

¢ influential.

However, vocabulary suggestions must be evaluated carefully. A synonym may not always be appropriate in
a particular context.
Students should therefore consider meaning, register, collocation, and disciplinary conventions before
accepting Al-generated vocabulary.
5. Organization and Coherence
Strong academic writing requires logical organization.
Al writing assistants can help students identify possible problems in paragraph structure and transitions.
Students can ask Al to analyse whether:
o the introduction establishes the topic;
e thethesis is clear;
o paragraphs develop individual ideas;
e evidence supports claims;
e transitions connect ideas;
o the conclusion reflects the argument.
Such feedback can help students become more aware of the organization of their writing.
However, Al should not determine the argument for the student. Academic writing should remain grounded
in the student's own reasoning.
6. Brainstorming and Planning
One difficulty faced by EFL students is beginning an academic writing task.
Generative Al can support brainstorming by suggesting possible perspectives, questions, keywords, or
organizational structures.
For example, when preparing an essay about technology in education, students can ask Al to generate possible
subtopics.
The student should then evaluate and select relevant ideas.
This approach can reduce initial difficulty while maintaining learner responsibility.
7. Revision and Editing
Effective academic writing is usually developed through multiple stages.
A useful writing process is:
Planning — Drafting — Al Feedback — Critical Evaluation — Revision — Proofreading
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Students can compare the original and revised versions and decide which changes improve clarity.
This encourages students to view writing as a process rather than a one-time activity.
8. Learner Autonomy and Confidence
Al writing assistants can provide learners with opportunities to practise writing independently.
Students can receive feedback outside classroom hours without waiting for teacher correction.
This may increase confidence, particularly among learners who are hesitant to share early drafts with
classmates.
Al can also encourage self-regulated learning because students can identify recurring errors and develop
personal writing strategies.
Nevertheless, excessive dependence may have the opposite effect if students lose confidence in writing
without technological assistance.
9. Al and Critical Thinking
Academic writing involves critical thinking, not merely language accuracy.
Students must:

e analyse information;

e evaluate evidence;

e Ccompare viewpoints;

e construct arguments;

e draw conclusions.
Al can support these processes by generating alternative viewpoints or questions for consideration.
However, students must independently evaluate Al-generated information because Al systems can produce
inaccurate or unsupported claims.
Critical evaluation of Al output should therefore become part of academic writing education.
10. Challenges and Ethical Concerns
Several concerns surround Al-assisted academic writing.
Overdependence
Students may allow Al to produce complete assignments instead of developing their own writing skills.
Loss of Authorial Voice
Excessive rewriting can make students' writing sound standardized and reduce individual expression.
Academic Integrity
Submitting Al-generated text as original student work raises serious academic integrity concerns.
Inaccurate Content
Generative Al can produce incorrect information or references.
Privacy
Students may upload personal, unpublished, or sensitive academic material to external platforms.
Unequal Access
Differences in access to Al technologies can create educational inequalities.
These issues require institutional policies and Al-literacy education.
11. Role of Teachers
Teachers remain essential in Al-supported academic writing.
They can:

teach academic writing principles:

Copyright © 2026 Delmon Publications Page 77



Delmon Publications Impact Factor: 8.186 (SJIF) ISSN: 2583-1232

International Council of English and Literature Journal (ICELJ)
An International Peer-Reviewed and Refereed Journal; Volume-6, Issue-3,July-Sept, 2026

RESEARCH ARTICLE

o explain genre conventions;

e guide students in evaluating Al feedback;

e monitor responsible Al use;

e provide human feedback;

e assess independent writing;

o develop critical thinking.
Teachers can also design assignments that require students to document how they used Al during the writing
process.
This encourages transparency and responsible use.
12. Human-Al Collaborative Writing Model
A balanced model can involve five stages:
Stage 1 — Independent Planning: Students develop their own ideas.
Stage 2 — Drafting: Students produce an initial version without Al-generated writing.
Stage 3 — Al-Assisted Feedback: Al identifies possible language and organizational issues.
Stage 4 — Critical Revision: Students evaluate Al suggestions and decide which changes are appropriate.
Stage 5 — Final Submission: Students submit a revised text based on their own ideas and demonstrate
understanding of the changes.
This model ensures that Al supports learning rather than replacing student authorship.
13. Pedagogical Implications
Al writing assistants can contribute to writing education by increasing opportunities for practice and feedback.
Teachers can integrate Al into process writing, peer review, editing workshops, and reflective activities.
For example, students can submit an initial paragraph, receive Al feedback, revise it, and then explain which
suggestions they accepted or rejected.
Such activities develop both writing skills and Al literacy.
14. Future Research
Future empirical research should examine whether Al writing assistants produce measurable improvements
in academic writing.
Researchers can investigate:

e grammatical accuracy;

o vocabulary development;

e coherence;

e cohesion;

e Organization;

o writing fluency;

e learner confidence;

e revision skills;

e learner autonomy.
Comparative studies could examine teacher feedback, Al feedback, and combined teacher-Al
feedback.Longitudinal studies are also needed to determine whether improvements remain when students
write without Al assistance
15. Conclusion
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Al writing assistants represent an important development in EFL writing education. Their ability to
provide immediate feedback, suggest vocabulary, identify grammatical problems, support organization, and
facilitate revision can help students become more reflective writers. The greatest benefit of Al is not the
production of polished text but the possibility of providing learners with additional opportunities to examine
and improve their own writing. At the same time, excessive reliance on Al may reduce independent writing
ability, weaken authorial voice, and create academic integrity concerns. Students must therefore be taught to
use Al critically and transparently.

A human-Al collaborative approach is recommended in which students remain responsible for ideas,
arguments, evidence, and final writing while Al provides supplementary feedback and revision support.
Teachers should continue to guide students in academic conventions, critical thinking, ethical Al use, and
independent writing.When thoughtfully integrated into English language education, Al writing assistants can
contribute to improved writing accuracy, organization, confidence, learner autonomy, and academic
communication. The future of Al-supported writing should therefore focus on developing better writers
rather than simply producing better-written texts.

Works Cited

Godwin-Jones, Robert. “Using Mobile Technology to Develop Language Skills and Learning.” Language
Learning & Technology, vol. 22, no. 3, 2018, pp. 2-17

Holmes, Wayne, Maya Bialik, and Charles Fadel. Artificial Intelligence in Education: Promises and
Implications for Teaching and Learning. Center for Curriculum Redesign, 2019

Hyland, Ken. Second Language Writing. Cambridge UP, 2003

Kasneci, Enkelejda, et al. “ChatGPT for Good? On Opportunities and Challenges of Large Language
Models for Education.” Learning and Individual Differences, vol. 103, 2023, article 102274

Kohnke, Lucas, Benjamin L. Moorhouse, and Di Zou. “ChatGPT for Language Teaching and Learning.”
RELC Journal, 2023

Sharples, Mike. “Towards Social Generative Al for Education: Theory, Practices and Ethics.” Journal of
Learning Analytics, 2023

UNESCO. Guidance for Generative Al in Education and Research. UNESCO, 2023

Zawacki-Richter, Olaf, et al. “Systematic Review of Research on Artificial Intelligence Applications in
Higher Education.” International Journal of Educational Technology in Higher Education, vol. 16,
2019, article 39

Copyright © 2026 Delmon Publications Page 79



